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PrefaceChapter 1 Introductionl.1 Why should we examine this issuel.2 Goal of the book1.3 Organization of the
bookChapter 2 Review of the Literature2.1 Intellectual styles in education2.1.1 General trends: major approaches
to studying intellectual styles "™2.1.2 Theory of thinking styles: Mental Self-Government2.1.3 Styles versus
strategies2.1.4 Summary2.2 Hypermedia in the classroom: a psychological and educational perspective2.2.1 What
is hypermedia2.2.2 Constructivism: psychological perspectives on hypermedia learning2.3 Relationships of
intellectual styles with ability, personality, and achievement motivation2.3.1 Relationships between intellectual
styles and ability2.3.2 Relationships between intellectual styles and personality2.3.3 Relationships between
intellectual styles and achievement motivation2.4 Changes in intellectual styles2.4.1 Changes in cognitive and
learning styles2.4.2 Changes in thinking styles2.5 Relationships between intellectual styles and academic
achievement2.5. 1 Relationships between intellectual styles and academic achievement in traditional learning
environments2.5.2 Relationships between intellectual styles and academic achievement in hypermedia learning
environments2.6 Research questions and hypotheses of the book2.6.1 Research questions2.6.2
HypothesesChapter 3 Methodology3.1 Introduction to methods3.2 Participants3.2. 1 Students3.2.2 The teacher
of the General Psychology course3.3 Measures before the instruction3.3. 1 Demographic information3.3.2
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0O 0O 0O OO O O In each teaching session of the experimental learning groups, students tookcontrol over their
own learning routes, methods, and progress after theteacher's introduction of key points in the teaching section.
They could begin their learning from any part of the chapter or section, beginning, middle, orend; from additional
materials such as basic screens and other online messages or especially from discussion modules or assignment
modules. They could alsoselect their study domains within the chapter in light of their interests. If a student was
very interested in one topic, he/she could make further efforts instud ying the topic through a lot of web/online
resources. In a word, studentscould also learn a chapter within a very broad range. However, in the traditional
instructional environment, most of the time, students had to follow the instructional steps selected by their teacher.
In the Skyxp-GP, a variety ofpositive affective outcomes are easy to realize, such as increased level ofengagement,
positive attitudes, and decreased anxiety. What's more, the function of learner control helped to change students'
passive role, improvestudents’ motivation and boost morale in the learning process, which are desiredconstructive
learning outcomes.
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